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Eye on the Street? Sensory Experiences in Public Places
Eye on the Street? Esperienze sensoriali negli spazi pubblici
 Research on the sensual experience of place is not a mainstream topic in the architectural 
debate; it is more common in other disciplines like landscape architecture or interior design. The 
curriculum sometime offers opportunities of cross-pollination between disciplines; students in 
architecture courses might be exposed to different theories of space more typical to other fields. 
This paper explore the teaching/research nexus within QUT Master of Architecture research stream; 
the focus of the discussion is students’ experimentation with people’s experience and navigation of 
the public space. Theories of placemaking in relation to urban design are first introduced; then the 
teaching/research nexus is discussed; finally students’ experience in approaching phenomenological 
research within the Master of Architecture are presented.
 Le ricerche sull’esperienza fenomenologica non sono argomento centrale nel corrente 
dibattito architettonico; il ruolo dei sensi é in genere discusso piú in termini di paesaggio od interni. 
L’offerta formativa nelle scuole di architettura in alcuni casi offre esplorazioni oltre i tradizionali limiti 
disciplinari, gli studenti possono entrare in contatto con le differenti declinazioni del concetto di luogo. 
Questa ricerca discute il nesso tra ricerca ed insegnamento nel contesto della Queensland University 
of Technology, con particolare attenzione al Master in Architettura. Gli studenti sperimentano 
differenti approcci alla navigazione dello spazio urbano valutando il ruolo dell’esperienza sensoriale 
nell’informare l’attivitá mondana. L’intervento presenta il contesto teorico per poi introdurre alcuni 
esempi di ricerca condotti da laureandi.
Keywords: phenomenology; teaching-research nexus; architecture; urban design
Parole chiave: fenomenologia; nesso ricerca-istruzione; architettura; disegno urbano
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INTRODUCTION
 In few cities of the world is possible to walk a main street and encounter side by side artefacts 
produced by some of the masters of the contemporary architecture; Isozaki, Moneo and Gehry are 
just some of the awards winning architects who have been working on Grand Avenue in Los Angeles, 
but this urban space is not the first image people think of when someone speaks of the Californian 
metropolis (Gebhard & Winter, 2003). Los Angeles is often associated with its beaches or the Hollywood 
sign; more mundane spaces would be familiar to residents, but quite obscure for actual or virtual visitors 
(Banham, 2000). This is just an example of a city renowned for its lifestyle, for its role in the global 
economy or politics that in first instance hardly can be correlated to one of its urban spaces. In many 
cases we associate cities with clear images of their environment or with some specific iconic elements; 
often the way towns are advertised, branded and commercialised is based on the promotion of specific 
visual cues (Koolhaas, 2007).
 The way we understand a city is connected to our experience of the urban environment, but 
the visual component of this experience is generally intended as the main one (Cullen, 1971; Lynch, 
1984). We associate cities with images we have experienced in first person or through the filtered 
interpretation provided by media (Reijnders, 2010). In some cases we recognise iconic architectures, 
in other instances renowned public spaces. In the competition to reclaim an identity, to celebrate the 
uniqueness of a locale, architecture and urban design have been applied, often in a bold way, to promote 
civic values or, better, ambitions (Brook & Dunn, 2011); temples, palaces and more recently museums 
or complex urban renewal development as well as new suburbs have been designed to project on the 
city intended values through a defined visual journey (Cullen, 1971; Venturi, Scott Brown, & Izenour, 
1977). The conceived image (Lefebvre & Nicholson-Smith, 1991) of the urban environment often aims 
to change the perception of a locale presenting a town as a unique setting characterised by unique 
architecture, but people often live the built environment following patterns informed by not so obvious or 
eye-catching features (Alexander, Ishikawa, & Silverstein, 1977; de Certeau & Rendall, 1984).
 The way we experience a city is multimodal and we actually engage all the senses in this activity 
(Cowan & Steward, 2007); sight, hearing, touch, taste and smell, but also the less commonly discussed 
balance, vestibular or kinaesthetic senses as well as thermoception or chronoception all contribute to 
our understanding of a space through our interaction with a locale (Light, 2005; Zardini et al., 2005). 
We might directly associate a town with one of its iconic architectures, but often memories of places are 
activated by a smell, a taste or even a more general feeling (McConville & Finch, 1999). The complexity 
of the sensory experience of space and the notion of place are broadly discussed in literature, but often 
in fields other than architecture; psychology, social sciences, but also landscape architecture or interior 
design generally deal with the environmental experience of a space beyond the simple visual appeal 
(Taylor, 2009).
 The visual approach to architecture, focussed on the imageability of a location (Lynch, 1960), 
is so common and accepted that is clearly reflected in the way new architects are trained (aaca, 2009). 
Placemaking is generally an important component of the curriculum, but an in depth exploration of a 
sensory experience of space is often not fully explored. The traditional approach to teach architecture 
through a studio environment is quite consolidated (Ledewitz, 1985); research is generally recognised as 
a fundamental component of this learning experience, but also in this case visual qualities are the ones 
generally experimented more in details (Al-Qawasmi, 2006). Students might be asked to investigate 
different approaches to design, new technologies and even ethical issues in a guided environment were 
the output of the learners’ activity is intended to be just for academic purposes (Bennett, Wright, & Blom, 
2010). The teaching-research nexus is instead a pedagogical approach that recognises the possible 
synergies between the training of new professional and the contextual production of new knowledge 
(Mick Healey, 2005). This process is also extensively elaborated in literature, but often in scientific 
context (Kieser & Herbison, 2001).
 This paper discusses two propositions; on one side a sensual experience of space for the 
production of place, on the other the teaching-research nexus as an opportunity to advance our 
understanding of people’s experience of the urban environment and, at the same time, train reflective 
practitioners. After discussing the literature and debate about this two central topics, the research uses 
the experience in the Master of Architecture at the Queensland University of Technology (QUT) as a 
case study to discuss the synergy between constructivist pedagogy and sensual design, to introduce 
some examples of students’ research that, with different level of complexity, address placemaking and 
urban navigation.
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A SENSUAL APPROACH TO PLACE
 The notion of place is common in different cultures and societies (Arefi, 2004); at intuitive 
level this concept is easy to understand, but explaining its true nature has been topic debated 
in philosophy, sociology and architecture (Casey, 2001). Whist is possible to define a space on 
the base of its articulation, design and typology because it is a physical and objective element 
(Krier, 2003); place usually is understood as concurrency of three phenomenon (Cresswell, 2004). 
Relph (1976) speaks of physical setting, activities and meaning; Canter (1977) discusses physical 
attributes, actions and conceptions; Sixsmith (1986) focuses more on relationship and introduce 
the tri-polar model of personal, social and physical; Agnew (1987) investigates locale, location 
and sense of place; Augé (1995) suggests relationship, identity and history; Gustafson (2001) 
researches environment, self and others. What these propositions have all in common is an attempt 
to unravel the complexity of place recognising that clearly it has a spatial connotation; it is deeply 
interrelated with the physical qualities of a landscape. On the other two levels there is no general 
consensus; culture and society are understood as central elements, providing codes to interpret 
spatial signifiers and mundane elements (Eco, 1986). In contraposition to the societal approach 
to place, philosophers often discuss personal experience (Norberg-Schulz, 1979). The identity of 
a space would be only in part due to its objective features or indented symbols; the everyday 
experience of a locale is suggested as a central element in creating attachment and meaning (de 
Certeau & Rendall, 1984). Lefebvre (1991) has summarised these ideas in his triad of conceived, 
perceived and lived space, specifying how intentions, desires and experiences are closely interwoven 
in our way to relate to the built environment. Lacan, discussing the development of our psyche, 
also uses a triad based on imaginary, symbolic, real (Bailly, 2009); this model, built on Saussare’s 
semiotic paradigm (Bouissac, 2010), has assonance with Lefebvre’s proposition. Symbolic and 
Conceived are the projection of a concept from the subject, in the case of architecture these would 
be the intended design. Imaginary and Perceived are the interpretation of a phenomenon, filtered 
by culture and social settings; these would be the way people relate to architecture, navigate and 
understand the built space. Lived and Real are the actual interaction with an object, the bodily 
experience of space that might follow sometime not evident patterns. Creswell (2004) also articulate 
his theory around a descriptive approach to place (Landscape); a social constructionist approach 
(Culture) and a phenomenological approach (Body). To represent the interrelation between the three 
elements Lacan uses Borromean rings (Bailly, 2009), a topological geometric figure that requires 
the contextual presence of all three elements to create and maintain the connection between them. 
Translating this concept to place, it is evident that is not possible to define this phenomenological 
experience of space without the concurrency of a physical setting, a meta-physical interpretation 
and a conceptual projection (Leach, 2002).
 The relationship between the three different components is not static, but depends on a series 
of internal and external variables (Duff, 2010). Whilst the conceived environment can be designed 
to fulfil a function or to answer a contingent need, the way people relate to it is influenced by their 
personal history and background as well as by the actual activity they are engaged in (Casey, 2001). 
Navigating the space with different modes, for example, provides a different phenomenological 
experience; walking, riding a bicycle or driving alongside the same pathway would provide a different 
experience to the users and especially a different understanding of place (Guaralda, 2006). More 
informal and unstructured is the activity, more directly is possible relating to space and engage 
with it. Walking usually follows general patterns or paths, but the way the journey is structured is 
flexible in term of pace, rhythm, directions or interaction (Gehl, 1987). Pedestrians can use the built 
environment in an unstructured way, stop, correct their movement and especially engage with space 
and its occupants in a casual way. When vessels are utilized, the interactions with space become 
more structured affecting the experience of place; just riding a bicycle requires a minimum speed 
and directions that are less fluid or fragmented. Whilst pedestrians can live the city in an organic 
way, bicycle start requiring more defined routes, straight paths and devices to separate and protect 
different traffic modes (Guaralda, 2006). These simple examples illustrate how a locale can be lived 
in different ways; the physical activity influences the perception of the environment and ultimately its 
design (Rawlinson & Guaralda, 2012). The metaphysical interaction with a site is mediated through 
the senses; the use of different vessels directly relates to our kinaesthetic sense and also structure 
the visual journey in a landscape at different paces (Zukin, 2010). Recurrent sounds inform our 
everyday interaction with the built environment linking spatial experience to the temporal one; in 
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Europe, for example, bells traditionally pace the activity during the day; birds, traffic or even people’s 
everyday activity can provide clues to signify a particular moment in time as well as a defined location 
in space (Karp, Stone, & Yoels, 1991). Smell is often less obvious, but our body immediately record 
something that is not part of our daily routine. Even more than a sound or an image, an odour is 
able to trigger memories, recollect past experiences and distract or direct the activity in a space 
(McConville & Finch, 1999). Taste, touch, chronoception or thermoception are often less obvious, but 
they all capture particular characteristics of a space and alter our perception of the built environment 
(Guaralda & Kowalik, 2012; Zukin, 2010). Comfort or discomfort in a site influence the way we 
explore a location and interact with others (Hall, 1990). People are a main factor that guides our use 
of space; social norms and unwritten rules influence our behaviours as well as our bodily experience 
of space (Jacobs, 1961).
 Conceived, perceived and lived places are interwoven; the everyday experience of a space 
allows people to develop a meaning for a site that can be or not in line with the intention of the 
designers making evident how spatial organisation is much more than a visual experience. Different 
activities, different personal stories filter the built form producing a sense of place only when users 
can directly relate to a context. The architectural debate traditionally focuses on visual qualities, 
more in general on styles and the production of iconic elements (Koolhaas, 2007); the engagement 
of different senses is explored only in limited cases and often in a not explicit way (Zardini, et al., 
2005).
TEACHING-RESEARCH NEXUS
 Architecture and more in general the built environment are often planned in terms of functional 
performances or visual qualities (Allan, 2012); the research on a sensual approach to design is 
a developing sector; this paradigm is explored and commonly applied in different disciplines, like 
landscape architecture or interior designs (Eyles, 2008). The investigation about phenomenology, 
or more in general research in different fields, is generally seen as an isolated activity respect the 
development of the curriculum, but the discussion on existence and relevance of a nexus between 
research and teaching-learning activities dates back at least to the 18th century when Von Humboldt 
introduced the research-based university model (Robertson, 2007). Since then this link has been 
debated often including the more general role of higher education institutions (Simons & Elen, 
2007). On one hand there are supporters of ‘teaching only’ universities based on the transmission 
of knowledge produced in more professional settings (R. Neumann, 1996); on the other, proponents 
of ‘research intensive’ departments where mentoring new minds is a secondary activity (Jenkins, 
Breen, Lindsay, & Brew, 2002). The nexus has been discussed from an ontological point of view 
debating its actual existence and relevance (Hattie & Marsh, 1996); its implications (Brew, 2003) and 
its dynamics (Ruth Neumann, 1992).
 The incompatibility between teaching and research is often presented in terms of competition 
for the researchers’ resources. In research-intensive universities for example, an unbalanced 
teaching work-load is often discussed as one of the cause for slow progression in the production of 
new knowledge (Gottlieb & Keith, 1997). Other theories support the idea that the nexus achievement 
depends on the capabilities of staff in negotiating the synergy between the two (Couper & Stoakes, 
2011), as well as on time management. Literature suggests leaving the calendar semesters for 
lecturing and the breaks to produce new knowledge (Parker, Gregory, & Chambers, 2006); some 
academics recognise that the boundary between the two activities can sometimes be uncertain, 
suggesting that they are just two sides of the same process (Zamorski, 2002). There is also an 
assumption that, when there are high standards in research, good performance in teaching is a 
logical expectation (Carney, 1998). Meanwhile, it is generally recognised that academics are more 
likely to find satisfaction in research, which provides recognition and funding, than in teaching, which 
can prove demanding and time consuming (Edwards, O’Shea, Cretchley, & Narayan). Neumann 
(Ruth Neumann, 1992) discusses the link more in terms of its dynamics; she introduces the concepts 
of tangible nexus, based on the active transmission of knowledge, and intangible nexus, promoting 
subtle critical skills to approach learning.
 The nexus is more complex than what generally assumed; different disciplines have different 
traditions and understanding of what actually research is (Barnett, 1992). Subject based variations 
require a different approach to the relationship of teaching and research (Griffiths, 2004). In the arts, 
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Zamorski (2002) Healey (2005) Griffiths (2004) 
Gaining knowledge from recent 
research through taught courses 
and units
Bringing data and findings from 
staff research into the curriculum
Research-led curriculum; in 
the sense that the syllabus 
is structured around subject 
content, and the content 
selected is directly based on 
the specialist research 
interests of teaching staff 
Understanding more fully the 
complex and provisional 
relationships between research 
and knowledge
Developing students' appreciation 
of research in the discipline
Research-oriented 
curriculum; in the sense that 
the syllabus places 
emphasis as much on 
understanding the 
processes by which 
knowledge is produced in 
the field as on learning the 
codified knowledge that has 
been achieved 
The gradual development of 
various research skills during the 
passage of an undergraduate 
course
Developing student's research 
skills (explicitly, in addition to 
other disciplinary and generic 
skills)
Learning about research methods 
and skills on specialised units, 
such as a research methodology 
course or unit
Engaging in research activity or a 
research project as an integral 
part of a course or unit
Using assignments that involve 
elements of research processes 
(e.g. Literature review, bidding for 
grants, drafting bids or project 
outlines, analysing existing 
project data, presenting at a 
conference)
Research-based curriculum; 
in the sense that the 
syllabus is largely designed 
around inquiry-based 
activities, rather than on the 
acquisition of subject 
content 
Using teaching and learning 
processes that simulate research 
processes (e.g. Project-based 
modules, dissertation modules, 
problem based learning)
Giving students the opportunity to 
work on research projects 
alongside staff (e.g. As a 
research assistant)
Research-informed 
curriculum in the sense that 
the syllabus draws 
consciously on systematic 
inquiry into the teaching and 
learning process itself 
Giving students first-hand 
experience of commercial 
consultancy (e.g. as an intern, as 
work-based learning, as a 
consultant assistant or as a 
supervised consultant) 
Table 1. Frameworks Teaching-Research Nexus implementation, based on Zamorski (2002), Healey 
(2005) and Griffiths (2004).
including design, the nexus has been investigated in term of creativity (Bennett, et al., 2010). In this 
kind of approach professional practice assumes a leading role in the relationship between production 
and distribution of new knowledge (Bennett, et al., 2010). The implementation of the nexus in the 
curriculum has been widely discussed in recent years; literature proposes several strategies that, 
to some extent, overlap or simply exposes the same concepts from different perspectives. Possible 
frameworks for the achievement of the link are given by Zamorski (2002, p422), Healey (2005, p187) 
and Griffiths (2004, p722).
Generally these positions advocate an incremental level of exposure and involvement for students 
in the research process through the curriculum. Each different proposition has its own benefits and 
characteristics:
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    • Transfer research outcomes within the teaching (Research-led teaching)
Teachers who use their own research to inform their teaching are more engaged (Parra, 
Osgood, & Pappas, 2010) and up-to-date (Johnes, 2007); on the other hand, students 
appreciate the exposure to original academic investigations supporting a positive attitude to 
learning (Mick Healey, 2005). This approach is entirely teacher-centred.
    • Train students in doing research (Research-oriented teaching)
The syllabus can include specific units to develop students’ research skills and in the use 
of research methods. This approach is in line with Race’s idea of a central role for students 
in the learning process (Race, 2007), but literature also points out how better results are 
achieved when lecturers are active researchers themselves (Okell & Rowe, 2009).
    • Develop students’ skills through inquiry-based activities (Research-based teaching)
Students active involvement in the production of new knowledge is supported as an 
effective way to teach research (Hattie & Marsh, 1996), as well as to inform the lecturer’s 
own investigations (Willcoxson, Manning, Johnston, & Gething, 2011). Learners find the 
research-based approach appealing (Kieser & Herbison, 2001) and that it stimulates high 
cognitive skills (Faouzi & Hussein, 2011).
    • Develop students’ skills through a systematic approach (Research-informed teaching)
In this case students are not only involved in the production of new knowledge, but also in an 
in depth exploration of a topic of their choice (Griffiths, 2004). The exposure to real research, 
Approach Strategy 
Learning through research The teacher includes Research Based 
Intended Learning Outcomes to develop 
students’ critical thinking 
Research-led teaching The teacher informs the curriculum contents 
from his own research and its own research 
from students’ feedback 
Researching teaching The teacher focuses on his teaching as 
reflective practitioner 
Teaching informed 
research
The teacher realigns the research to the 
teaching activity 
Learning how to do 
research
The teacher learns to research through the 
teaching activity 
Table 2. Teaching strategies to Implement the Nexus, based on Boyd et al. 
(2010)
developed in synergy with teaching and learning activities, has been promoted indicating 
its benefits for students (Okell & Rowe, 2009). They not only become proficient in research, 
but also in the investigated topic through project base work (Guerin & Ranasinghe, 2010).
Other studies suggest activation of the link through teachers’ ability and attitude in 
implementing different teaching strategies (Boyd et al., 2010). This approach investigates 
how researchers can benefit from the link and inform their investigations through both a 
tangible and an intangible nexus. Boyd et al. (2010) have defined 5 possible approaches.
 
 In this case the framework is focussed on what teachers do and how the nexus could also 
be achieved outside the curriculum; instead of aligning teaching with research, a possible option is 
revising research directions to reflect the actual teaching (Boyd, et al., 2010). Lecturers, refocussing 
their investigations, could benefit from the nexus in terms of time management and research outcomes 
(Bennett, et al., 2010); on the other hand a teacher working in the field to be taught benefits students 
(M. Healey, Jordan, Pell, & Short, 2010).
 There are possible issues in the nexus activation; one example is the misunderstanding of its 
actual intent. For staff, the synergy is intended in generating new knowledge, for students in gaining 
77ISSN  2036 1602
THE PUBLIC SPACE OF EDUCATION | M. GuaraldaSPECIAL ISSUE #1/2013Ricerche e progett i  per i l  terr i tor io, la cit tà e l ’architettura
Eye on the Street? Sensory Experiences in Publ ic Places
a deeper understanding (Buckley, 2011). The involvement of learners is another central issue. In 
some cases students are treated as cheap labour and are therefore not fully engaged in achieving 
ownership of their research contribution (Buckley, 2011); learners also have the impression that 
they are not a priority for the lecturers, who may not be available to discuss their issues as often 
as required (M. Healey, et al., 2010). In some fields, students could also argue the real need of 
acquiring research skills and how these would make them more employable (Okell & Rowe, 2009), 
this is in some instances the case of architecture (aaca, 2009). Different research traditions and 
methodologies applied in different disciplines can also drive the assumption that investigations are 
not of equal complexity or value (Zamorski, 2002); this issue is particularly relevant in the case of 
units common to more than one curricula or where different topics are being investigated by students 
in the same course (Simons & Elen, 2007).
 In order to activate the nexus in the curriculum it is necessary to consider the discipline specific 
approach to research (Griffiths, 2004); to provide a central role for the student (Ruth Neumann, 
1992). Intended Learning Outcomes (ILOs) should be generic to allow customization and flexibility 
in the learners’ approach to research (Johnes, 2007), which depends not only on the discipline 
investigated, but also on the specific topic.
DAN110 Architectural Theory and 
Research 01 
DAN220 Architectural Theory and 
Research 02 
Intended
Learning
Outcomes 
1. Present research findings in a range of 
outputs at an academic level 
2. Identify emerging questions in the field 
of design through a rigorous critical 
process 
3. Summarise different theories and 
ideas collecting information from a variety 
of sources 
4. Demonstrate an understanding of 
research theories, methods and 
procedures 
5. Discuss theoretical positions through a 
rigorous research process 
1. Conduct and evaluate research 
related to a specific topic 
2. Demonstrate techniques applicable to 
an empirical and/or theoretical 
investigation
3. Demonstrate an ability to effectively 
gather and analyse data  
4. Present research findings in a range of 
outputs at an academic level 
5. Critique and discuss research 
outcomes and architectural theory 
Assessment 
Items
1. Report 
2. Portfolio 
3. Project (research) 
1. Peer Review 
2. Journal article 
3. Conference 
Activity 
organised by 
unit coordinator 
Workshops on the development of 
assignments. 
Lectures on specific research 
methodologies through case studies of 
local and international researches. 
Workshops on the development of 
assignments. 
Lectures on the development of research 
and presentation skills. 
Activities 
organised by 
supervisor 
Mentoring on a weekly or fortnightly 
base.
Mentoring on a weekly or fortnightly 
base.
Activities 
proposed to 
students 
Quasi research activities such as 
literature review, research proposal, 
preliminary data collection. 
Research activities such as developing a 
proper methodology, collect, organise 
and analyse date; present research 
outcomes. 
Table 3. DAN110-DAN220 units Synopsis 
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THE RESEARCH STREAM IN THE MASTER OF ARCHITECTURE AT QUT
 The training of new architects is generally based on a 5-year-syllabus (aaca, n.d.); the studio 
is traditionally the environment where to summarize different types of knowledge and experiment 
with design. The experimentation is often in terms of program or form; research in other fields is 
usually constrained by time and availability of resources (Ledewitz, 1985). In the Australian context 
new graduates are required to have an understanding of research (aaca, 2009), but the way this 
requirement is implemented varies in different institutions. The Queensland University of Technology 
is the only academy that offers a 4-year-bachelor and a 1-year-master; the latter includes a specific 
research stream of two units, DAN110-DAN220 Architectural Theory and Research 01-02 (table 3). 
 DAN110 is based on Research-oriented teaching, training students through a series of quasi-
research exercises in acquiring investigation skills they will apply in the second part of the curriculum. 
DAN220 is Research-based and learners have to produce original knowledge, developing their own 
methodology, collecting and analysing data. In some cases supervisors involve students in their 
own research, activating the nexus with a Research-informed approach aimed at consultancy and/
or professional outcomes. The nexus activation in the curriculum reflects several of the strategies 
indicated in literature; the two units are organized through a close collaboration between students 
and staff actively engaged in research. This synergy is seen by academics as research-led teaching, 
where students can actually provide data and information for supervisors’ own work; the units are 
also seen as a way to effectively manage staff’s time producing research outcomes during the 
teaching semesters. Some supervisors adopt a Teaching Informed Research approach, adjusting 
their actual investigation to the directions suggested by students; other staff member focus more on 
Researching Teaching, adopting a blended approach where students critically reflect on their activity.
From the learners’ perspective, the curriculum is a chance to gain skills useful in professional 
environment as well as developing an expertise in the investigated topic, which also could be 
included in their resume. The project base work is usually engaging for both teachers and students. 
The nature of the nexus in these units is tangible because the production and transmission of new 
knowledge is clearly stated in the objectives; the more general benefits are intangible, with students’ 
proficiency developing beyond the simple acquisition of research skills and expanding into expertise 
in a chosen field.
 Although the units generally produce good outcomes in the form of journal papers, and a high 
level of students’ satisfaction, data collected through interviews and QUT structured feedback process 
(Queensland University of Technology, 2011) revealed in some instances mentors and mentees 
have a different understanding of their relationship, aims and expectations. The data collected about 
the research stream in QUT Master of Architecture confirms several of the positions, strategies 
and issues presented in the literature. It is evident that the supervisors’ approach and attitude is a 
central element in activating the nexus as well as providing a good learning experience for students 
or conversely generating conflict. The activation of the nexus between teaching and research is a 
complex topic which does not allow a simple transposition in the curriculum; literature exposes not 
only different interpretation of the link, but also several possible strategies to achieve it even in the 
same discipline. The case study has confirmed how a generic approach does not suit research’s 
ambitions as well as students’ engagement; every student has a different attitude to learning as 
well as every supervisor has to research. The challenge in achieving the nexus is in the negotiation 
between mentor’s attitude to the production of new knowledge and mentee’s engagement. 
 From the point of view of what students do, there is evidence that to achieve good learning 
outcomes, mentees have to be actively engaged in research activities with a clear organisational 
framework (Hughes, 2005); possible tasks indicated are real word scenarios, such as conferences of 
journal publications, as well as literature reviews, data collection and critical evaluation (Jenkins, et 
al., 2002). These ATs could activate the nexus both in a tangible or intangible way, but this depends on 
lecturer’s attitude. From the point of view of what the research does, it seems that the most effective 
strategy could be framing research activities outside the syllabus to be aligned with teaching (Mick 
Healey, 2005). This approach suggests an effective management of resources and also possible 
interesting outcomes from the dialogue with students. Learners can be a resource in order to test 
methodologies, evaluate propositions and discuss findings and not just to collect data (Griffiths, 
2004).
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TEACHING-RESEARCH NEXUS AND SENSORY EXPERIENCE
 In the last 5 years the teaching-research nexus has been explored within QUT Master of 
Architecture proposing learners to investigate a sensual approach to design, as one of the possible 
options in the research stream. A general phenomenological framework has been provided to 
students in terms of basic literature of reference and methodology; every research has then evolved 
negotiating the interests of the specific students with the ones of the supervisor. In some instances 
the work produced has investigated more in detail the role of the activities in defying the sense of 
place, for example walkability in subtropical environment. Other students have discussed more the 
conceived space through the provision of greenery, use of colour or materials. Although the different 
papers produced have a specific focus, they align with the supervisor’s broader research providing 
not only original data, but also a critical approach to the complex field of placemaking. The possibility 
to identify a specific topic within a defined framework has been well received by learners, as evident 
from the teaching data collected. Students’ work, on the other hand, has provided the supervisor with 
pilot projects, preliminary information and usually interesting literature reviews to further structure 
and advance their own research. The new knowledge produced within the Master of Architecture 
has also been reintroduced in the curriculum through other undergraduate units, mainly addressing 
urban morphology or phenomenology.
 The papers presented in the following section illustrate how different students, with different 
attitudes and background, have been engaged in discussing a sensual approach to design; they 
have achieved different degree of complexity and success in their researches. Starting from a review 
of current literature, case studies have been individuated to apply a methodological framework 
developed in close collaboration with their supervisor; primary and secondary data have been 
collected and analysed often with an original approach. In some cases conclusions are quite obvious; 
in other they open possible avenues for further postgraduate research. The exploration of a sensual 
approach to design has offered students an opportunity to widen their horizons and go beyond 
the traditional visual approach to the planning of the built environment; the engagement in actual 
research has provided them an awareness of the import role phenomenology has in structuring our 
sense of place and developing conceived spaces.
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